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What Do I Do While I’m Reading?
You’ve Lost Your Reading Feed if…
(Good readers monitor their understanding during reading, and know how to spot confusion.)

The lights go off. Your clarifying questions go answered.

The camera inside your head shuts off and you no longer visualize what
you’re reading.
Action! You mind begins to wander and you find yourself thinking about
something else.
Your inner conversation voice shuts off; all you hear is the reciting voice,
pronouncing words.

The record switch is off. You can’t remember or retell what you’ve read.

Characters keep reappearing in the text and you can’t recall who they are.

Tools for Repairing Meaning…
! Re-read selectively (pick the portion of the text that confused you – a word, a sentence, or
a paragraph).
! Make a connection with the text to support your thinking: use memories, personal
experiences, or prior knowledge to help you focus, visualize, predict, and infer.
! Increase your input. Slow down, read aloud, use an audiobook, track the words with your
finger or a ruler.
! Take a purposeful pause. Stop and think. Take time to synthesize new info, visualize, and
determine what’s important so far.
! Ask a question. Consider a clarifying (who, what, when, where), or a pondering (how,
why) question.
! Try to visualize what you’ve read. Draw on what you’ve seen in movies and TV to help
you create a mental picture.
! Look at print conventions, like chapter titles, dates, line breaks, quote marks, and other
text features for hints.
! Try to retell what you’ve read. Put it in your words.
! Look for patterns to guide you: Freytag’s Pyramid, the Hero’s Journey, motifs, archetypes,
and symbols.
! Make a prediction!
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Round Character

A character with the three-dimensional
complexity of “real” people.

Inciting Incident

The point in a story when the conflict
(problem) is introduced or initiated.

Personification

Juxtaposition

Placing two dissimilar objects or words
close together to heighten contrast.

Protagonist

The main character; the one who
drives the action.

Foreshadowing
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Clues that hint at events to come.

A metaphor in which a non-human thing or
quality is depicted as if it were human.

The author’s attitude toward his or her
subject, character or audience.

A concrete representation of an abstract
idea; something that stands for additional
meanings beyond its literal significance.

A reference to another work of literature,
to history, or to popular culture.

The literal, dictionary definition of a word

Denotation

A portion of the story in which conflict
intensifies, leading to the climax.

Rising Action

A figure of speech that compares two
unlike things using a term such as like, as,
resembles, or than.

The central meaning or dominant idea in a
literary work. A theme combines a subject
with an opinion to create an argument.

A character defined by a single
idea or quality.

Flat Character

The atmosphere that pervades a
literary work with the intention of
evoking a certain emotion or feeling
from the audience.

Mood

The physical and social context in
which the action of a story occurs.
Where it is, when it is, and how it is.

Language that appeals to any of the senses
(also called “sensory detail”). When
writing about imagery, always describe
the type of imagery.

Simile

Setting

The first part of a fictional story; the
part in which characters, setting, and
their conflict are usually introduced.

A character who does not change
significantly over the course of a work, no
matter what action takes place.

Imagery

Exposition

Static Character

Theme

Words that imply the opposite of what
they literally mean (sarcasm).

Verbal Irony

Tone

Symbol

Allusion
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Falling Action

A point in a story following the climax in
which the intensity of action or conflict
diminishes and leads to the resolution.

Third Person Limited

Motif

A unifying element in an artistic work,
especially any recurrent image, pattern, or
narrative detail (like seasons!).

External Conflict
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The outcome of events or the state of
affairs is opposite of what’s expected.

Situational Irony

A character who, by his contrast with the
protagonist, serves to accentuate that
character’s distinctive qualities and
characteristics.

Foil Character

The narrator (not a character) focuses on
the thoughts and feelings of only one
character, referring to that character as he,
she, or by name.

A character who changes and grows in
response to circumstance and experience.

A figure of speech that compares two
unlike things in which one thing
becomes another thing.

A struggle or clash between opposing
characters or forces outside of the
character: person vs. person, person vs.
nature, person vs. society.

Dynamic Character

Metaphor
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The writer describes and develops a
character indirectly through that
character’s thoughts, words, actions, and
how other characters respond to him.

Indirect Characterization

The final part of the story where problems
and conflicts are resolved and the loose
ends are tied up.

Resolution

All the meanings, associations, or
emotions that a word suggests.

Connotation

The narrator tells the story from the
vantage of a character in the story (“I”)

First Person Narrator

A struggle or clash between opposing
forces within the character: person vs. self

Internal Conflict

The very ending; remaining secrets,
questions, or mysteries are solved; loose
ends are wrapped up and a satisfying
ending is provided.

Denouement

An obstacle to the protagonist who is
involved in the most important conflict
with the protagonist.

Antagonist

The highest point of suspense in the
conflict, when the audience is least sure of
the outcome of the conflict.

Climax

The narrator knows everything about
the characters and their situations.

Third Person Omniscient

The reader perceives something
significant that the character misses.

Dramatic Irony

The writer describes and develops a
character by making direct statements
about the character’s personality.

Direct Characterization

The underlying patterns in myths and
stories. Like big symbols or motifs
that exist across many texts (light,
dark, snake, character types).

Archetype

The Hero’s Journey Archetype

Call to Adventure: The Call to Adventure invites the initiate into the adventure, either willingly or
unwillingly. Reasons for the call include: reclaiming something lost (“rescue the maiden”), restoring honor
or order, finding something lacking, or winning rights for his/her people.
Traveling to Supernatural Worlds: The initiate’s travels take him to supernatural worlds: these worlds
can be either physical or metaphorical. The initiate leaves the known world, a place of safety, and crosses
“the threshold” into the unknown world, a world full of danger and challenges.
Mentors & Guides: The initiate has guides and companions who provide assistance, direction, and
protection. The mentors and guides keep the initiate focused on the goal, and provide stability during
tough times. They can be: gods, creatures, or friends that guide him physically and spiritually.
Tests & Adventures: The initiate experiences tests that are either physical or emotional. The challenges
strike at the initiate’s greatest weak-nesses, and the challenges become more difficult as he progresses on
his journey. The tests force the initiate to change and grow: to build maturity, confidence, and skill.
Abyss: The initiate reaches a low point or abyss. This is where he faces the greatest challenge of the
journey. The initiate must face his greatest fears, and he must face it alone. This is where the initiate feels
like he will not make it home; he feels that he has lost.
Atonement & Resurrection: The hero survives, transforms and is more than he was at the start of the
journey. He is “at one” with his new self and is fully reborn. He realizes that he has been given a gift as a
result of his journey: he may become richer or stronger, a great leader, or spiritually enlightened.
The Return: The hero returns home to his/her everyday life (the known world) and regains his/her
rightful place. The hero’s mission is now to contribute to his/her community.
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Two-Tiered Questions
Framing the Question…
•

FIRST: Situate us in a specific passage or quotation. You might start with language like,
“return to the … scene on page…”

Tier 1…
•

NEXT: ask a question that establishes comprehension. Typically, Tier 1 questions guide
the class through a mini-explication, focusing on a few baby quotes or a literary device.
Helpful Tier 1 verbs include:
clarify, conclude, describe, discuss distinguish, illustrate,
infer, interpret, explain, identify, summarize…

Tier 2…
•

FINALLY: Push your classmates’ understanding beyond the plot! Ask deep questions
that you think will allow for a sustained conversation. The goal of a Tier 2 question is to
help your classmates analyze and evaluate a passage in light of the chapter or text as a
whole. Think of the how and why. These questions address connections to a theme, and
delve into the function and purpose of character development, plot development, setting
shifts, tone, symbols, motifs, imagery, and/or the use of literary devices. Helpful Tier 2
verbs include:
analyze, assess, categorize, choose, classify, compare,
connect, contrast, convince, critique, debate, deconstruct,
defend, determine, differentiate, distinguish, evaluate,
examine, explore, judge, justify, rank, support…

Putting it Together…
•

Example: Return to the passage in The Hunger Games on page 237 in which Collins
writes: “I gather up an armful [of wildflowers] and come back to Rue’s side. Slowly, one
stem at a time, I decorate her body in flowers. Covering the ugly wound. Wreathing her
face. Weaving her hair with bright colors. They’ll have to show it.”
o Tier 1 – Identify the words in the passage with positive connotation. Then, identify
the words in this passage with negative connotation.
o Tier 2 – Examine how Collins juxtaposes Katniss’ actions against her motive.
What do you think this reveals about her character? How does this scene help us
understand the complex relationship between the citizens and the Capitol?

During Discussion…
•
•
•
•
•

Situate your group in the passage, and WAIT for everyone to get there! Then, read it.
Give ample “wait time” to allow your classmates to think and respond to each tier.
Ask follow-up questions (“Could you expand on …? What do you mean by…?)
Clarify your classmates’ responses (rephrase: “what I think you’re saying is…”)
Refer back to the text! (“Let’s go back to page # to explain…”)

Neebe/Picetti

6

They Say… I Say…
* Learning and creating knowledge means joining an academic conversation. Here are some sentence
starters to help you summarize what others are saying, and to set up your own argument in response.
Introducing an Idea
According to Y, _______________________.
A common way of thinking about topic X is that _______________________.
Although Y does not say so directly, she implies that ____________________.
Based on X’s discussion of ____________________, I infer that ______________________.
In her text, __________________, X maintains that “_______________________.”
The essence of X’s argument is _______________________.
In making the comment, “____________,” X [asserts, defends, rationalizes, implies] that _____________.
Introducing an Additional Idea
X [concurs with/supports/furthers/adds to/corroborates] Y’s argument when she writes _____________.
X [contradicts/challenges/questions/interrogates/contrasts from] Y by stating ____________.
X complicates matters further when he writes, “_______________________.”
Agreeing and Extending (Yes, and…)
She argues _____________; I agree because [add another reason] _____________.
I agree that _____________________ because [additional evidence] ____________________ confirms it.
X’s assertion that ____________________ is correct; moreover, ____________________.
Disagreeing with Reasons (No; however…)
I think X is mistaken because she overlooks _______________________.
X’s claim that _________________ rests upon the questionable assumption that ___________________.
X contradicts herself. On the one hand, she argues _____________________. On the other hand, she
also claims _______________________.
By focusing on ___________________, X overlooks the deeper problem of _____________________.
7
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X’s assertion that _____________________ does not fit the facts/evidence.
Although I grant that __________________, I still maintain that __________________.
While it is true that _________________, it does not necessarily follow that __________________.
Agreeing and Disagreeing (Yes, but…)
At the same time that I believe __________________, I also believe __________________.
On one hand, _______________________. On the other hand, _______________________.
Although I agree with X up to a point, I cannot accept his overall conclusion that ___________________.
X is correct that __________, but she seems on more dubious ground when she claims that ___________.
Although I disagree with much that X says, I fully endorse his final conclusion that __________________.
Although much of what X argues about _______________________ is flawed, his final conclusion that
______________________ is reasonable.
Though I concede ____________________, I still insist that _______________________.
Changing Your Opinion in Discussion
At one point I believed _____________, but now I believe _______________ because _____________.
Given the compelling evidence that _______________, it now seems reasonable that ________________
[new opinion].
When we started this discussion I asserted that ___________________; however, after thinking about X’s
argument, it’s clear to me that ___________________ [new, more nuanced argument].
Upon first read, I [agreed/disagreed] with X’s assertion that ___________________. However, after
further thought, I contend that ___________________.
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participation

norms

behaviours
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You:
• SLANT (sit up, lean forward,
actively listen, nod, and track the
speaker) most of the time
• Occasionally make eye-contact
with the speaker
• Respect others’ opinions by
listening about what they said
(seem interested)
• Remain quiet, not laugh, do other
work, or having side conversations
• Have all necessary materials on
your desk (text, rubric, writing
utensil)

•
•

•

•

Anchor ideas in specific lines of
the text
Wait for everyone to find the lines
you refer to
Speak up when you don’t
understand and seek to understand
the text and each other before
agreeing or disagreeing
Speak clearly
Consistently make eye-contact

You:
• Participate actively and contribute
to the livelihood of the group
• Ask questions that clarify your and
others’ understanding of the text/
issue
• Ask deep, provocative questions
• Offer possible answers to others’
questions

In addition to the elements listed under
“meets the standard,” you:
• Take the initiative to lead the
group’s discussion, including
making clear what questions the
group is exploring
• Encourage others to join the
discussion—through asking
questions, supportive comments,
patience
In addition, you:
• Occasionally summarize what the
group has said
• Articulate what the text is saying
about a human issue
• Ensure the group fully explores one
question before moving on to the
next one
• Connect the text to other texts, or
other knowledge you’ve gained in
or outside of your classes
You :
• SLANT (sit up, lean forward,
actively listen, nod, and track the
speaker) all the time
• Consistently make eye-contact with
the speaker
• Respect others’ opinions by
listening and thinking about what
they said (seem engaged)
• Remain quiet, not laugh, do other
work, or have side conversations
• Have and use all necessary
materials on your desk (text, rubric,
writing utensil)
•

meeting (B)

exceeding (A)

approaching C)

Refer to the text, but don’t
anchor in specific lines
Don’t wait for everyone to find
the lines you refer to
Speak up when you don’t
understand someone but not for
understanding
Occasionally mumble or talk
softly
Inconsistently make eye-contact

You:
• Rarely SLANT (sit up, lean
forward, actively listen, nod,
OR track the speaker)
• Rarely make eye-contact with
the speaker
• Respect others’ opinions by
listening, but occasionally
making noises (seem awake)
• Remain quiet, may be laughing,
doing other work, or having
side conversations
• Have some materials on your
desk (text, rubric, OR writing
utensil)

•

•

•

•

•

You:
• Participate, though it takes
some prodding from other
members
• Ask questions to clarify your
understanding of the text

CORE SKILL RUBRIC

SOCRATIC SEMINAR

Don’t refer to the text
Don’t speak up to understand
others or text
Consistently keep your head
down or your attention
wanders away from the
discussion/ conversation

You:
• Do not SLANT
• Do not make eye-contact
with the speaker
• Do not respect others’
opinions—making noises,
playing with materials (seem
distracted)
• Do other work, laugh, and/or
have side conversations with
others in class
• Do not have necessary
materials on your desk AND
do not use materials

•

•
•

You:
• Participate only when
someone asks you to, or not
at all
• Don’t ask questions
• Don’t try to answer others’
questions

below / redo (D/F)
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results

•

Everyone participates
voluntarily
There may be occasional lulls,
but not significant dips in
energy

As a result, you:
• Can recapitulate only some of
the highlights of the discussion/
conversation (surface only)
• Can articulate the new insights
about the text/ issue you gained
• Have more clarification of your
own views

As a result, you:
• Can recapitulate the highlights of
the discussion/ conversation
(surface and below)
• Can articulate the new insights
about the text/ issue you gained
• Have a deeper understanding of
your own views because you
were challenged or reaffirmed
• Everyone participates voluntarily
and enthusiastically
• There are no lulls of silence/ dips
in energy
• The group supports and
encourages each other with
positive comments
•

meeting

exceeding

•

•

Most people participate but
some members need prodding
to speak
There are several lulls in the
conversation; the energy dips

As a result, you:
• Cannot recapitulate the
highlights of the discussion/
conversation (some surface)
• Are not sure what new insights
you have or have not gained
• Receive no clarification of
your views

approaching

As a result of Participation, Norms, Behaviours . . .

•

•

Only 2-3 (or less than half
the group) members
participate; others need
excessive prodding or will
not talk
There are frequent lulls;
lots of dead time

As a result, you:
• Are not even aware of
highlights of the discussion/
conversation
• Have no idea what the
discussion/ conversation
was about
• Don’t even have a view

below / redo

Letter grade I believe I deserve…

Main points I contributed today…

FIRST: Please highlight the descriptors for your participation today. Do not highlight entire boxes; rather go through lineby-line to the best descriptions of your work in the seminar.

group effort
and energy

FISHBOWL Discussion Rubric
Meaning &
Connection
(How & Why)

Textual
Support

Frequency
Discussion
Norms & Peer
Interaction
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Exceptional

Very Good

Acceptable

Emerging

Comments show
insightful, new thinking,
a deep understanding of
the text’s message, and
an understanding of how
the author
communicates this
message.
Comments are clearly,
consistently grounded in
the text, and analyzed
fully in your discussion.
You explain, explore and
connect like a pro!

Comments show critical
thinking, a clear
understanding of the
text’s message, and of
how the author
communicates this
message.

Comments are on topic,
and reveal a surfacelevel understanding of
the text and how the
author communicates
this message.

Comments show some
understanding of the
text, but they may reveal
gaps in your
understanding. Some of
your comments are offtopic or unclear.

Comments are
grounded in the text,
but they are not always
explained fully or well.

Comments are
sometimes grounded in
the text, but the
evidence is not analyzed
or explained.

You speak at least thrice
during the fishbowl. ☺
You follow discussion
norms (SLANTing),
deferring and
connecting to others to
create a realistic
discussion. You sustain
the discussion by posing
questions, challenging
others, encouraging
others to speak, sticking
with a topic, raising new
topics, summarizing, etc.

You speak at least twice
during the fishbowl.
You follow discussion
norms (SLANTing,
deferring and
connecting to others,
posing questions,
inviting to talk,
summarizing, etc) for
the most part, but you
do not work to sustain
discussion by challenge
your peers in their
thinking.

You speak at least once
during the fishbowl.
You do not observe
protocol in multiple
minor ways (forget to
defer, raise a new topic
when an idea hasn’t
been exhausted, fail to
invite some voices that
haven’t been heard, fail
to ask questions, etc.).

Comments are not
grounded in the text, or
the text is only
referenced in vague
terms, or evidence
doesn’t fully support
comments.
You speak hesitantly,
only when prompted.
You do not observe
protocol in a major way
(do not listen to others,
talk while others are
speaking, or hinder the
discussion’s quality in
some way).

You are Socrates.

You are the “happy
participant.”

You are just “along for
the ride.”

You are the “party
pooper.”
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Discussion	
  Board	
  Expectations
Do…
•

Read	
  the	
  prompt	
  carefully.	
  	
  Make	
  sure	
  that	
  you	
  understand	
  everything	
  that	
  the	
  prompt	
  
requires	
  and	
  that	
  you	
  complete	
  any	
  preparatory	
  tasks	
  expected	
  before	
  you	
  post.	
  	
  If	
  you	
  have	
  
questions,	
  ask	
  for	
  a	
  clarification	
  from	
  your	
  teacher,	
  or	
  at	
  least	
  let	
  others	
  know	
  what	
  you	
  are	
  
unsure	
  about	
  in	
  your	
  posting	
  so	
  they	
  can	
  help.	
  

•

Post	
  something	
  that	
  shows	
  thought.	
  One	
  of	
  the	
  great	
  things	
  about	
  discussion	
  boards	
  is	
  that	
  
you	
  can	
  think	
  before	
  you	
  respond.	
  Discussion	
  prompts	
  are	
  almost	
  always	
  open-‐ended	
  
questions,	
  so	
  even	
  if	
  it	
  seems	
  that	
  the	
  assignment	
  only	
  needs	
  a	
  one-‐sentence	
  answer,	
  assume	
  
that	
  you	
  should	
  provide	
  some	
  explanation	
  or	
  narrative	
  about	
  that	
  answer.	
  	
  

•

Balance	
  opinions	
  with	
  examples	
  and	
  supporting	
  evidence.	
  I	
  will	
  often	
  ask	
  you	
  what	
  you	
  
think	
  about	
  a	
  topic	
  -‐-‐	
  asking	
  for	
  your	
  opinion.	
  	
  But,	
  I’m	
  also	
  expecting	
  that	
  your	
  opinion	
  is	
  
based	
  on	
  some	
  observations	
  you’ve	
  made.	
  	
  Be	
  sure	
  to	
  include	
  specific	
  examples	
  or	
  
observations	
  from	
  the	
  text	
  or	
  from	
  our	
  class	
  discussions	
  to	
  round	
  out	
  your	
  post.	
  

•

Post	
  early.	
  	
  If	
  you	
  wait	
  until	
  the	
  timestamp	
  deadline,	
  others	
  will	
  not	
  have	
  a	
  chance	
  to	
  respond	
  
to	
  what	
  you	
  have	
  said.	
  If	
  at	
  all	
  possible,	
  post	
  your	
  first	
  message	
  early	
  in	
  the	
  assignment	
  
period,	
  then	
  return	
  later	
  and	
  respond	
  to	
  others.	
  You'll	
  get	
  more	
  out	
  of	
  the	
  experience,	
  as	
  will	
  
your	
  classmates.	
  

•

Reply	
  with	
  care.	
  	
  When	
  you	
  reply	
  to	
  a	
  classmate’s	
  post,	
  try	
  to	
  comment	
  on	
  both	
  the	
  strengths	
  
and	
  limitations	
  of	
  the	
  argument	
  presented.	
  	
  A	
  good	
  reply	
  will	
  give	
  everyone	
  following	
  along	
  
more	
  	
  to	
  think	
  about.	
  The	
  same	
  norms	
  of	
  class	
  discussion	
  apply	
  here:	
  ask	
  questions,	
  make	
  
connections,	
  refer	
  to	
  the	
  text,	
  summarize	
  the	
  conversation,	
  be	
  inclusive	
  (ie:	
  comment	
  on	
  posts	
  
that	
  haven’t	
  gotten	
  much	
  attention).	
  

Don’t…
•

Agree	
  with	
  everything.	
  	
  "Good	
  idea!,"	
  "I	
  agree,"	
  and	
  "I	
  think	
  the	
  same	
  thing"	
  are	
  not	
  very	
  
helpful	
  responses,	
  especially	
  if	
  the	
  point	
  of	
  the	
  discussion	
  is	
  to	
  further	
  our	
  collective	
  thinking	
  
about	
  a	
  topic.	
  Look	
  for	
  ways	
  to	
  add	
  to	
  the	
  conversation.	
  If	
  you	
  do	
  agree	
  with	
  the	
  poster,	
  then	
  
try	
  to	
  add	
  another	
  example	
  or	
  clarify	
  the	
  point	
  more.	
  	
  Think,	
  “yes,	
  and…”	
  	
  

•

Disagree	
  with	
  everything.	
  You	
  won't	
  impress	
  anyone	
  by	
  being	
  critical	
  of	
  every	
  posting	
  that	
  
is	
  made.	
  Try	
  to	
  be	
  generous	
  in	
  interpreting	
  others.	
  Ask	
  clarifying	
  questions	
  if	
  you	
  are	
  not	
  sure	
  
you	
  understand.	
  

•

Attack	
  people.	
  	
  Instead,	
  address	
  arguments.	
  	
  Check	
  your	
  “They	
  Say,	
  I	
  Say”	
  sentence	
  stem	
  list	
  
in	
  the	
  Primer,	
  p.	
  7-‐8	
  for	
  graceful	
  ways	
  to	
  disagree	
  with	
  arguments	
  without	
  making	
  personal	
  
attacks.	
  	
  	
  	
  	
  

•

Include	
  questionable	
  material.	
  	
  That	
  means:	
  no	
  inside	
  jokes,	
  references	
  to	
  people	
  who	
  
aren’t	
  in	
  the	
  conversation,	
  or	
  anything	
  you	
  wouldn’t	
  say	
  face	
  to	
  face.	
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Integrating Quotations into Your Own Sentences (The S & E of SEA)
The most elegant writing weaves quoted phrases or a brief sentence into the writer’s own sentences. Here
are five different ways to build quoted words into your own, without leaving the quoted material floating
(i.e., “Quote Bomb”).
1. Introductory Clause Using a Comma: Introduce the speaker or idea + comma + full quote
The writer integrates a complete sentence into his/her own sentence. If the set-up ends with a verb, use a
comma before the evidence.
After Katniss returns to the meeting spot, she looks at Rue and realizes, "There’s no point in
comforting words, in telling [Rue] she’ll be all right. She’s no fool” (Collins 233).
Note that the writer uses brackets [ ] to indicate that she has inserted her own words into a quotation in
order to help the flow of the sentence. You might also use this method if you change a word in a quote
from past tense to present, from an “I” speaker to he/she, or from capital or lowercase.

2. Introductory Clause Using “That:” Introduce the speaker or idea + that + full quote
The difference between the previous example and this one is the writer used that in place of the comma.
The set-up and evidence now read as one fluid sentence.
After Katniss returns to the meeting spot, she looks at Rue and realizes that "[t]here’s no point in
comforting words, in telling [Rue] she’ll be all right. She’s no fool” (Collins 233).

3. Blended Direct Phrase: Use quotation marks around only one or a few words
The writer integrates only a short phrase from the passage. Note that when the quoted material comes in
the middle of a sentence, the parenthetical citation still goes at the end of the sentence.
After Rue dies, Katniss begins "[w]reathing her face,” knowing the Capitol will have to air her
rebellious act (Collins 237).

4. Ellipses: Use an ellipsis to correctly omit words within a quote
You may also use an ellipsis (… three little dots) to indicate that you have cut words from the author’s
sentence as in the example below. Note that you only use an ellipsis in the middle of a quote, and never at
the beginning or end. The reader’s assumption is that your quote likely had content before and after it in
the novel. However, if something in the middle is missing, you must let your reader know:
Odysseus “could not save [his men] from disaster...the recklessness of their own ways destroyed
them all” (Homer 1.7-8).

13
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More Citation Rules to Consider…
1. If the evidence ends with a period, eliminate the period; instead, place a period after the citation.
“From there we sailed on, glad to escape our death yet sick at heart for the dear companions we
had lost” (Homer 10.146-147).

2. If the evidence ends with a question mark or exclamation point, include the end mark within the
quotation marks; however, you should still place a period after the citation.
“Man of misery, whose land have I lit on now?” (Homer 6.131).

“Loaded round my neck I lugged him toward the ship...steadying him with one free arm--the kill
was so immense!” (10.185-188).

Note that after the evidence, the author’s last name and page number should be written within parenthesis.
If you are only citing from a single text, then cite the author’s name after the first piece of evidence
only. All evidence after that needs only a page number within the parenthesis.
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A HIGHLY SELECTIVE THESAURUS FOR EXTRAORDINARY WRITERS
For  analytical  writing,  use  this  list  to  help  you  replace  the  stand-‐‑by  verbs  like  “says,”  
“shows,”  “writes,”  and  “points  out.”  
  
ILLUSTRATES
INFORMS
CHALLENGES
ELUCIDATES
GENERATES
CONTESTS
DEMONSTRATES
DISTINGUISHES
IDENTIFIES
DEPICTS
DIFFERENTIATES
IMPLEMENTS
ELICITS
REMARKS
DISCUSSES
INFERS
COMMENTS
ESTABLISHES
IMPLIES
STIPULATES
POSTULATES
POSITS
PROMOTES
DESCRIBES
STATES
EXPLORES
OBSERVES
UNDERSCORES
RATIONALIZES
ARTICULATES
EMPHASIZES
REVEALS
ALLUDES TO
UNDERSTATES
ENVISIONS
BELIEVES
SUGGESTS
DISPLAYS
CONTENDS
PROVIDES
PORTRAYS
ADDRESSES
EXAMINES
PROVES
ACCENTUATES
ALLEGES
PERPETUATES
MAINTAINS
ARGUES
PAINTS
CONTRASTS
CONVEYS
PROPOSES
COMPARES
CLAIMS
REDUCES
CREATES
INTERROGATES
INTEGRATES
DEFINES
QUESTIONS
LEADS
DELINEATES
  
  
For CREATIVE writing, use this list instead of “said.”
Added
Admitted
Answered
Argued
Asked
Babbled
Bawled
Bet
Blurted
Bragged
Bugged
Called
Cautioned
Chatted
Cheered
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Chuckled
Coaxed
Confessed
Corrected
Cried
Croaked
Crowed
Dared
Decided
Declared
Demanded
Denied
Ended
Exclaimed
Explained

Fretted
Gasped
Greeted
Hinted
Informed
Insisted
Laughed
Lied
Murmured
Muttered
Named
Nodded
Nudged
Offered
Ordered

Panted
Pleaded
Praised
Prayed
Promised
Questioned
Quoted
Ranted
Reminded
Replied
Requested
Roared
Sassed
Signed
Smiled

Smirked
Snickered
Stammered
Stated
Stuttered
Suggested
Tempted
Wailed
Wept
Whispered
Wondered
Yelled
Hissed
Hollered
Snapped
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Transitions that…
…show PLACE

Above, ahead, below, behind, beneath, here, there, near, next to,
inside, outside, beside

…show TIME

After, before, currently, during, earlier, later

…give an EXAMPLE

For example, for instance, to illustrate, consider, after all,
specifically, to take a case in point

…show DEVELOPMENT

Also, along with, additionally, next, therefore, consequently,
accordingly, as a result, in fact, moreover, furthermore, actually,
by extension,

…show SIMILARITY

Likewise, also, similarly, in the same way, again, indeed, too,
along the same lines

…show CONTRAST

But, however, nevertheless, on the other hand, yet, contrarily,
although, in contrast, instead of, on the contrary, unlike,
conversely, despite, even though, nonetheless, regardless, while

…show SEQUENCE

First, second, third, next, last, now, soon, before, after, later,
meanwhile, during, since, then, earlier, afterwards

…EMPHASIZE

Indeed, in fact, of course, surely, again, actually, in short, that is,
in other words, to put it another way, to put it bluntly, ultimately

…show CAUSE & EFFECT

Accordingly, consequently, therefore, thus, for this reason, as a
result, hence, as a consequence, it follows then, since, so, then,
therefore

…CONCLUDE or REPEAT

Finally, in conclusion, in summary, on the whole, in the end, to
conclude, thus, once again, as a result, consequently, hence, in
short, in sum, so, therefore, to summarize

…show CONCESSION

Admittedly, although it is true that, granted, of course, naturally,
to be sure, I concede that
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Top Ten Ways to Be Successful on Formal Writing Assignments
1. Adhere to the timeline. Do not procrastinate.
2. See your teacher outside of class time for additional help. Come with specific
questions or concerns, not just, “Will you read my entire essay and tell me if it’s
good?”
3. Get to know the rubrics. You need to clearly understand the teacher’s
expectations before you begin writing.
4. Develop “business” partnerships with peers to help with revision.
5. Volunteer to share your writing with the class. It’s a perfect way to garner peer
and teacher feedback during class time. If a peer’s writing is under discussion,
look for ways to apply our class feedback to your own writing.
6. Don’t fall in love with your first draft! Revision is the key to being a successful
writer. When revising, do a little each day rather than making changes all at one
time or at the last minute. Try to give yourself space between writing and editing
so you can see your draft with fresh eyes.
7. Use class time effectively, especially when you have time to draft. Also use your
in-class resources (the teacher!) effectively. Remember, your teacher is available
to help you all class period long, but is not on call to help you with writer’s block
if you procrastinate and leave the bulk of your drafting for homework.
8. Put your writing effort into being proactive instead of reactive. Roll up your
sleeves and do the hard work up front, instead of relying on the opportunity to
revise after your final draft has already been submitted.
9. As you write, reflect back on your previous writing assignment and read your
previous feedback. Growth means learning from previous mistakes, instead of
repeating them.
10. Keep in mind that the process of becoming a proficient writer is a marathon, not
a sprint. Go easy on yourself – sometimes the process is frustrating, but you will
improve.

17

Neebe/Picetti

Help! I need to write an ESSAY and I don’t know what to do!
The documents on the following pages are designed to walk you through the
process of writing a literary analysis essay. Each help sheet draws upon the short
story “The Flowers” by Alice Walker, below.
It seemed to Myop as she skipped lightly from hen house to pigpen to smokehouse that the days had never
been as beautiful as these. The air held a keenness that made her nose twitch. The harvesting of the corn
and cotton, peanuts and squash, made each day a golden surprise that caused excited little tremors to run up
her jaws.
Myop carried a short, knobby stick. She struck out at random at chickens she liked, and worked out the beat
of a song on the fence around the pigpen. She felt light and good in the warm sun. She was ten, and nothing
existed for her but her song, the stick clutched in her dark brown hand, and the tat-de-ta-ta-ta of
accompaniment.
Turning her back on the rusty boards of her family's sharecropper cabin, Myop walked along the fence till it
ran into the stream made by the spring. Around the spring, where the family got drinking water, silver ferns
and wildflowers grew. Along the shallow banks pigs rooted. Myop watched the tiny white bubbles disrupt
the thin black scale of soil and the water that silently rose and slid away down the stream.
She had explored the woods behind the house many times. Often, in late autumn, her mother took her to
gather nuts among the fallen leaves. Today she made her own path, bouncing this way and that way,
vaguely keeping an eye out for snakes. She found, in addition to various common but pretty ferns and
leaves, an armful of strange blue flowers with velvety ridges and a sweet suds bush full of the brown,
fragrant buds.
By twelve o'clock, her arms laden with sprigs of her findings, she was a mile or more from home. She had
often been as far before, but the strangeness of the land made it not as pleasant as her usual haunts. It
seemed gloomy in the little cove in which she found herself. The air was damp, the silence close and deep.
Myop began to circle back to the house, back to the peacefulness of the morning. It was then she stepped
smack into his eyes. Her heel became lodged in the broken ridge between brow and nose, and she reached
down quickly, unafraid, to free herself. It was only when she saw his naked grin that she gave a little yelp
of surprise.
He had been a tall man. From feet to neck covered a long space. His head lay beside him. When she pushed
back the leaves and layers of earth and debris Myop saw that he'd had large white teeth, all of them cracked
or broken, long fingers, and very big bones. All his clothes had rotted away except some threads of blue
denim from his overalls. The buckles of the overall had turned green.
Myop gazed around the spot with interest. Very near where she'd stepped into the head was a wild pink
rose. As she picked it to add to her bundle she noticed a raised mound, a ring, around the rose's root. It was
the rotted remains of a noose, a bit of shredding plowline, now blending benignly into the soil. Around an
overhanging limb of a great spreading oak clung another piece. Frayed, rotted, bleached, and frazzled-barely there--but spinning restlessly in the breeze. Myop laid down her flowers.
And the summer was over.
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Help! I need to write an INTRO and I don’t know what to do!

The goal of the Introduction is to captivate the reader’s attention.

It is your
first impression, and should purposefully provide a context for the central argument. The intro is the
place for you to clearly lead your reader to the thesis statement, and provoke thought about larger
issues to be addressed in the paper. Think of it like a funnel:
HOOK
Explain & Relate
Hook

The HOOK is a catchy attention-grabber that establishes
common ground with the reader. Consider an intriguing
anecdote, startling statistic, relevant historical example, current
event, extended metaphor, or short, provocative quotation.
Once you have the reader’s attention, you must hold it. Your
next step is to EXPLAIN the hook and how it RELATES to
the novel, play, short story, or piece you will analyze.
Introduce the text here with a T.A.G. (Title, Author, Genre).

1-Sentence
Summary
THESIS

A brief, 1-SENTENCE SUMMARY of the text will suffice to
transition into the THESIS. Assume your reader has working
knowledge of the text.

Let’s start with the HOOK…Remember that the goal of the hook is to both grab the reader’s
attention and to establish common ground. You’re looking to preview the topic about which you will
write later in the paper. Whether your argument is about individualism, love, greed, humility, or social
change, you need to find a way to get your reader pondering that topic before you drop the thesis. So
start with your topic – your “human issue.” What are you saying about that topic? What’s your angle?
Now, how might you “pitch” that angle to someone unfamiliar with the texts you are using? Consider:
! What’s the topic or human issue in my thesis?
! Has anything happened lately that deals with this same human issue? Any recent news
stories that parallel the issues raised in my argument? Historical events?
! What central images are present in the text? Can I riff on any of those?
! Is there a metaphor that captures the abstract ideas I’m presenting?
Let’s think it through… Take a look at “The Flowers”: Let’s say we know that our thesis is going to
be – Once a child has witnessed cruelty and hatred, innocence is forever lost.
! So, what’s the human issue? Innocence. And more specifically, what destroys innocence.
! Next step: relate this to something the reader will be familiar with. We need an example
that will establish “common ground” and will help the reader start thinking about
childhood and innocence lost.
19
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Hook

The year was 1960. The city was New Orleans, Louisiana. At the fragile age of six, Ruby
Bridges, a young African American girl, walked to school under the escort of the
National Guard who were sent to protect her safety. As one of the first African American
children to integrate into formerly all-white schools, Ruby had to face the realities of

Explain
Relate/TAG
1-Sentence
Summary
Thesis

racial discrimination before even finishing the first grade. The abrupt end to Ruby’s
childhood exemplifies the lasting impact of facing hatred. Similarly, in the short story
“The Flowers,” Alice Walker portrays the rapid coming-of-age of a young child, Myop,
who encounters the remains of a lynched man in the woods as she wanders out to pick a
bouquet of flowers. Through the symbol of the flowers, Walker reveals that once a child
has witnessed cruelty and hatred, innocence is forever lost.

Now, for what doesn’t work! Also know as the Intro Kiss of Death…
⊗

The “Dawn of Man” Introduction: This kind of introduction generally makes broad, sweeping statements about
the relevance of this topic since the beginning of time. It is usually very vague and fails to connect to the thesis.
You may write this kind of introduction when you don't have much to say—which is precisely why it is
ineffective. Example: Since the beginning of time, racial prejudice has been a problem. OR, Throughout all of
human history, slaves have been placed in a different social position than everyone else.

⊗

The “Random Google-d Quote” Introduction: This introduction begins with a random quote that you found on
the Internet, usually by searching “quote about [your topic].” If you find yourself sifting through a long
BrainyQuote.com list of quotes by authors you’ve never heard of and really couldn’t provide any context for, just
repeat this mantra: step away from the computer. Step away from the computer. Example: Roger Ebert once said,
“Teaching prejudice to a child is itself a form of bullying. You’ve got to be taught to hate.”

⊗

The “Webster is my Homeboy” Introduction: This introduction begins by giving the dictionary definition of
one or more of the words in the assigned question or in your thesis. This introduction strategy is on the right
track—if you write one of these, you may be trying to establish the important terms of the discussion, and this
move builds a bridge to the reader by offering a common, agreed-upon definition for a key idea. However, anyone
can look a word up in the dictionary and copy down what Webster says— especially if the definition is already
commonly known. Example: Webster's dictionary defines slavery as "the state of being a slave," as "the practice
of owning slaves," and as "a condition of hard work and subjection."

⊗

The “Question to Nowhere” Introduction: This introduction attempts to start the paper with a provocative
question, but instead asks a question that neither establishes common ground nor gets the reader thinking about
your topic. If you dare to start with a question, make sure it isn’t directly about the reader, and isn’t all that easy to
answer. Actual Student Example: Have you ever been a slave?

⊗

The “Fluffernutter” Introduction: When you don't have much to say on a given topic, it is easy to create this
kind of introduction. Essentially, this kind of weaker introduction contains several sentences that are vague and
don't really say much. They exist just to take up the "introduction space" in your paper. If you had something more
effective to say, you would probably say it, but in the meantime this paragraph is just a fluffy placeholder.
Example: Slavery was one of the greatest tragedies in American history. There were many different aspects of
slavery. Each created different kinds of problems for enslaved people, and caused racial discrimination.
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Help! I have to write a THESIS and I don’t know what to do!
The thesis statement is a summary of the argument you will make in the rest
of your paper. The term “thesis” comes from the Greek tithenai, literally meaning to
“lay down or place forth.” The thesis is the place where you lay down your argument,
and place forth your road map for proving your thesis to be true.
A strong thesis packs a PUNCH. It goes beyond a statement of fact (something
that is self-evident in the text and requires little to no explanation) and often
provides the reader insight into a bigger-than-the-book idea.
THESIS = PATH + ARGUMENT

The strength of your argument is found in the strength of your P.U.N.C.H.
Powerful: A thesis is your interpretation of the significance of the subject matter under
discussion. Make sure it passes the “so what?” test. Think about relevance to current issues,
connection to larger questions, and exhaustibility of the topic at hand.
Universal: The subject you choose to write about should be one that goes beyond the finite
scope of the text, and should be universal enough that it could be argued using other sources.
Sometimes, the prompt will require you to stay “just in the text,” in which case your argument
may not be universal (especially: explication).
Nuanced: Broad, sweeping, “all or nothing” arguments are darn near impossible to prove. A
good thesis will pick up on subtle details, offer concessions to logical opposition, and make a
more specific, tailored argument with clear definitions. Another way to think of a nuanced
thesis is that it isn’t a cliché. It takes a new slant on an establish idea.
Controversial: Make a claim that others might dispute! What takes your thesis from a
statement of fact and powers it up to being something that can be argued, disputed, and
disagreed with? Think about the function of the subject in the text, and what the author might
be implying (value judgment) about that subject based on other textual clues.
Human Issue: The subject that sums up what the text is about in one word or phrase. A text
can have numerous subjects. The key here is that a “human issue” is something that people
from Atherton to Athens will experience. Love, truth, power...

A thesis usually benefits from a path, or a “through” statement, which is
simply an assertion of how you plan to prove your thesis.
•
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Sentence stems to start your path: by, despite, although, through…
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In literature, the argument is typically an assertion about a theme or human issue. In
order to think about the theme, and what you might have to say about it, consider how
authors reveal themes to their readers (this could possibly become your path).
•

through character development: does the protagonist change (dynamic character) or remain

•

through visual cues: what are the symbols, motifs, and archetypes in the text? What do those

the same (static character)? What is the protagonist’s ultimate goal? Does the protagonist
overcome obstacles to reach his/her goal? If not, what gets in the way? If so, is he/she able to
reach the goal because of courage and/or other virtues? What causes the protagonist to change?
How does the antagonist prevent the protagonist’s reaching the goal? How do the values of the
antagonist conflict with those of protagonist?
symbols mean literally and figuratively? What concepts do the symbols represent?

• through setting: Where and when is the story set? Does the setting shift? Why is the setting or
the change in setting significant?

• through conflict or climax: what is the main “conflict” of the story? What causes the
conflict? What enables the characters to get past or through the conflict?

• through clear statements from the author: Look to the title, character names, and to
characters discussing themes for straightforward cues.

How do you turn a subject into a theme? Let’s use “The Flowers” to practice!
Step 1: Determine the subject of the text: a human issue that sums up what the text is about in one
word or phrase. “The Flowers” has a ton of subjects: childhood, racism, hatred, cruelty, innocence.
Let’s focus on the subject of innocence.
Step 2: Figure out how it works in the text: what happens with or to that subject in the text? How
do we see the subject at play in the text? Myop faces a really grim reality – that people are cruel
and prejudiced – and that forces her to put down her flowers. When the narrator explains that
“summer was over,” we know that Myop’s childhood is over too. Innocence gets destroyed by
Myop having to face cruelty and hatred.
Step 3: What clues does the author give us to understand how the subject works? How do we
know that’s what the author wants us to see? Walker shows us that Myop is growing up and facing
the realities of the adult world through the symbol of the flowers.
Step 3: Now, imagine that the characters in the book represent all people. What’s the author trying
to say about human nature? If Myop is the poster child for all kids, then Walker is suggesting that
when children (not just Myop) have to face cruelty and hatred, they can no longer be innocent.
Step 4: Put the pieces together. Thesis = Path + Argument. Our argument is that once a child has
witnessed cruelty and hatred, innocence is forever lost. Our path is the symbol of the flowers. So,
our thesis is this:

Through the symbol of the flowers, Walker reveals that once a child has witnessed
cruelty and hatred, innocence is forever lost.
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Help! I have to select EVIDENCE and I don’t know what to do!
The goal of Textual Evidence is to give the reader critical information that
goes beyond the obvious or predictable. It is certainly more than plot summary! Good
textual evidence gives the reader the salient, well-connected pieces that will support the thesis.

Qualities of Good Evidence
⊗ “Show Quote” that offers opportunities to analyze
specific words, phrases, or literary devices in order
to support argument
⊗ Can be broken down into small (1-4 word) chunks
that you can explain, explore, and connect back to
your topic sentence
⊗ Each example builds on the previous and is clearly
connected to your argument and path
⊗ Short, concise, about 1-2 lines typed

Qualities of Bad Evidence
⊗ “Tell Quote” that restates your argument in the
author’s or a character’s words
⊗ Plot summary
⊗ Lacks opportunities for analysis (nothing deeper
than surface level to unpack)
⊗ Not relevant to either your path or argument
⊗ Longer than 1-2 lines typed

How to choose good evidence:
!
!
!
!

Think! What does your thesis ask you to show? What types of quotes do you need to find to support your
argument?
Skim the text while remembering the plot so you can hone in on certain key scenes/ places. Often the best
quotes occur just before or after a major event happens. Look at the narrative descriptions and details in the
lines surrounding explosive dialogue and climactic scenes.
Write down any and all evidence that you think may be related to your topic sentence, as it appears, with the
citation. If you need three quotes, you may want to start by looking at six possible options.
Sort through your pieces of evidence to find the quotations that offer the best opportunities for analysis. Vet
your evidence. What would you write about if you actually picked this quote?

Need an Example? Let’s continue with our thesis for “The Flowers”…
Start by reviewing our working thesis. Through the symbol of the flowers, Walker reveals that once a
child has witnessed cruelty and hatred, innocence is forever lost.
Think: This argument requires that I show a change in Myop’s character from innocent to no longer
innocent. I also have to prove that the reason her innocence is lost is because she witnesses cruelty and
hatred. And, I have to show all of that through her interactions with the flowers, which I know are
symbolic of her childhood. Deep breath… That’s a lot!
Skim: I know that there are some important “flower” moments that show Myop’s innocent character
starting to transform…
•
•
•
•
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For example, somewhere in the beginning of the story, she is out picking flowers and is really happy. She’s
doing a lot of things that make her seem young and innocent, like skipping and singing.
After that point, she goes into the woods looking for more flowers, but instead sees a snake.
Once she has her bouquet all gathered, she steps on the dead man’s head and starts to realize what happened
to him (that he was lynched).
At the end of the story, Myop puts down her flowers. Summer (ie: childhood) is over.
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Write: Let’s get some specifics. If I’m discussing the transformation of a character, then I need to set
up how Myop started off and how she ends up. I also need to depict her interaction with the flowers.
Here are some options for quotations…
1.

“She felt light and good in the warm sun. She was ten, and nothing existed for her but her song, the stick clutched
in her dark brown hand, and the tat-de-ta-ta-ta of accompaniment” (1).

2.

“Around the spring, where the family got drinking water, silver ferns and wildflowers grew” (1).

3.

“Today she made her own path, bouncing this way and that way, vaguely keeping an eye out for snakes. She
found, in addition to various common but pretty ferns and leaves, an armful of strange blue flowers with velvety
ridges and a sweet suds bush full of the brown, fragrant buds” (Walker 1).

4.

“By twelve o'clock, her arms laden with sprigs of her findings, she was a mile or more from home. She had often
been as far before, but the strangeness of the land made it not as pleasant as her usual haunts. It seemed gloomy in
the little cove in which she found herself” (1).

5.

“Very near where she'd stepped into the head was a wild pink rose. As she picked it to add to her bundle she
noticed a raised mound, a ring, around the rose's root” (1).

6.

“Myop laid down her flowers. And the summer was over” (1).

Sort: Here are some plusses and minuses for each quote…
1.

☺ This one has good bits and pieces, because it describes Myop’s youthful attitude – how she feels light and good,
and how she loves her song.
# BUT, I would have to pair it with a quote that shows her interacting with flowers in order to support my thesis.

2.

☺ Yay! This one involves flowers. It’s connected to my path.
# BUT, it doesn’t show Myop’s relationship to the flowers. It’s really just a description of setting.

3.

☺ I really like this one. It shows Myop joyfully gathering the flowers (bouncing!). It also depicts a change in her
trajectory as a character, because she is making her own path.
# It’s too long, and a lot of the quote is just plot summary. Also, the snakes are super random. They make for a
great argument about archetypes and foreshadowing, but they have nothing to do with flowers.

4.

☺ Again, this one has flowers, which makes it potentially relevant to my argument.
# This one’s also really long, and most of the quote deals with setting instead of character development.

5.

☺ Oooh, this one’s interesting! Myop runs into the dead guy, but still doesn’t recognize what happened to him.
She goes on picking her pretty flowers, or in other words, clinging to her innocence.
# Nada. I love it.

6.

☺ Short, clean, to the point, this quote has it all. It shows that Myop has realized what happened to the dead man.
Her realization leads her to lay down her flowers, relinquish her innocence, and grow up.
# While the indication of summer being over is helpful in understanding Myop’s coming of age, the last thing I
want to do is get off track by discussing the motif of seasons instead of my path, the symbol of flowers. I’ll trim
this quote down.

Here are the QUOTES I’m planning on using…
“She found…an armful of strange blue flowers with velvety ridges and a sweet suds bush full of the
brown, fragrant buds” (Walker 1).
“Very near where she'd stepped into the head was a wild pink rose. As she picked it to add to her bundle
she noticed a raised mound, a ring, around the rose's root” (1).
“Myop laid down her flowers” (1).
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Help! I need a body PARAGRAPH and I don’t know what to do!

A Paragraph is a unit of thought. The Body Paragraph is the heart of your paper,
where you articulately “unpack” your textual evidence, and clearly explain how it
connects to the topic sentence and thesis statement. Analysis augments and reinforces the
overall argument, and connects the dots for your reader. It contains five essential components:

TOPIC SENTENCE

SET-UP

EVIDENCE

ANALYSIS

CONCLUDING
SENTENCE
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Topic sentences are like road signs
that indicate what’s ahead. Think of
a topic sentence like a mini-thesis
statement that narrows down the
argument to make it specifically
about the text, and how the argument
is at play with these characters and
in this story.
What good is a quote if you don’t
know where it came from or what
it’s talking about? That’s why you
have to set up every piece of
evidence. This involves two parts:
First, provide context: a concise onesentence summary for the scene you
will analyze. Then, lead-in to the
quote by introducing the speaker or
integrating the quoted text into your
own writing.
In writing about literature, evidence
is your quote from the text. This is
where you provide examples from
the text(s) to defend your thesis.
Remember, good textual evidence
(TE) goes way beyond restating plot,
your topic sentence, or your thesis in
the author’s words. It provides
fodder for analysis.
To analyze literally means, “to study
and determine the nature and
relationship of the parts.” This is
where you break the quote down,
“unpack” its essential parts, and
build it back together in light of your
argument to prove your point.
Analysis is your opportunity to
explain, explore, and connect the
dots for the reader.
The concluding sentence is where
you summarize the main points of
your paragraph, and clearly tie back
to the topic sentence. By extension,
you also connect back to your thesis
statement.

1 sentence

1 ½ sentences

1-2 typed lines

3-5 sentences

1 sentence
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…That’s great, but how do I actually ANALZYE a quote?
Explain.
1) Create a summary sentence that explains the function or purpose of your quote in light of your argument.
Why is it important? Here’s a sneaky trick: start your sentence with “This quote shows…” Once you
write the sentence, go back to get rid of “this quote shows,” and adjust your sentence to make it flow.

Explore.
2) Read the quote carefully, and identify the key words and phrases. Then, based on what you found in the
passage, consider how language leads to meaning. You might end up discussing:
a. The impact of any literary devices present in the passage (symbol, motif, archetype,
juxtaposition, characterization, setting, etc.).
b. How a word’s denotation and connotation reveals the meaning of the passage.
c. The literal level of the quotation, and its potentially ironic implications.

Connect.
3) As you unpack the evidence, discuss how the information in the quote relates to your topic sentence.
You are pointing out an important connection the reader might not have noticed. If this is your first or
second SEA, how does this piece of evidence lead into your next one? Provide a transition shows the
development of your ideas through the evidence.

Need an example? Let’s just use the thesis we’ve been working with as our topic sentence for
this paragraph… Through the symbol of the flowers, Walker reveals that once a child has witnessed
cruelty and hatred, innocence is forever lost.
TOPIC
SENTENCE
S1
E1

The flowers, symbolic of Myop’s innocence in the short story, convey that once Myop
witnesses the devastating effects of racism, she is no longer a naïve child. In her first
adventure out into the forest without her mother, Myop skips joyfully while picking “an
armful of strange blue flowers…full of…fragrant buds” (1). The flowers that Myop carries

A1

symbolize her youthfulness and innocence. She is so focused on collecting these “fragrant

S2

buds” that Myop is unaware of the dangers lurking ahead. Specifically, after she comes

E2

upon the decapitated corpse, she encounters “a wild pink rose” and “pick[s] it to add to her

A2

bundle” (1). Although Myop has just discovered a dead man in the forest, she still
continues to pick flowers, representing her unwillingness to relinquish her innocence and

S3

face the harsh reality of the time. However, once Myop learns the truth of the dead man’s

E3

lynching by recognizing the “rotted remains of a noose,” she has no choice but to “[lay]
down her flowers” (1). By leaving her bouquet next to the dead man’s body, Myop is not

A3

only honoring the dead, but she is also leaving her innocence, the flowers, behind and
heading toward adulthood. Although she started her day as a naïve, innocent girl with a

CONCLUDING
SENTENCE

myopic outlook on life, she ended her day as a young woman, grieving and painfully
aware.
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Help! I need a CONCLUSION and I don’t know what to do!

The goal of the Conclusion is to powerfully synthesize important ideas in the paper.
It revisits main points without repeating them or introducing new points. A good conclusion will leave
the reader with something important to consider. Think of it like a reverse-funnel:
Restate
THESIS

Summary of
Main Points

Broader Implications
KICKER

Start by RESTATING YOUR THESIS in fresh words.
Remind the reader what your argument was.
Your next step is to revisit or SUMMARIZE YOUR MAIN
POINTS, using fresh language. Tell ‘em what you told ‘em.
Now, connect to the real world through a statement of
BROADER or UNIVERSAL IMPLICATIONS. This is the
“So What?” of your essay.
Much like the Hook’s partner in crime, the KICKER is where
leave the reader with an insightful last line to ponder.

How do I get started?
Consider this question: what’s the bigger picture that I set up in the introduction? Try playing the “So What?” game with
yourself or a friend. Example:
You: Basically, I'm just saying that Myop had to grow up quickly.
Friend: So what?
You: Well, it’s important because it was caused by her realization that society was corrupt.
Friend: Why should anybody care?
You: That's important because adults create the world that kids grow up in, and it’s the responsibility of the adults
to be kind and promote equality so that they don’t corrupt the children and ruin the next generation.
Friend: So, what’s Walker’s point for us?
You: There are lasting consequences to our actions. How we behave impacts people well beyond those involved
in the immediate problem.

Let’s think it through… Take a look at the intro we wrote for “The Flowers” in the previous HELP
sheet. Now, let’s put the pieces together:
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!

My thesis statement was: Through the symbol of the flowers, Walker reveals that once a child has witnessed
cruelty and hatred, innocence is forever lost. I need to restate this is fresh words. By depicting Myop’s
changing relationship with the flowers, Walker underscores how experiencing the viciousness of the adult
world signals the end of childhood.

!

Now I need to synthesize and summarize my main points. Usually this is a review of my topic sentences, but
since I’m working with just one paragraph, we’ll review the main points in the paragraph. Myop started off as
innocent, playing out in the woods and gathering flowers. Once she realizes that the dead man was lynched,
she lays down her flowers and essentially moves from childhood to adulthood.

!

My next task is to discuss the so what in my essay – why would Walker bother to write this story, and how
does it relate to us today? Maybe her message is that life shouldn’t be this way – adults shouldn’t have the
power to wreck an entire childhood, and should be more pure, innocent, and kind like children are.

!

I know I need to leave the reader thinking, and ideally I will weave my hook back in when I write my kicker.
Ruby Bridges certainly had to learn this life lesson the hard way. I bet I can tie back to her…
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Need an example?
Restate Thesis
Summary of
Main Points
Broader
Implications

Kicker

By depicting Myop’s evolving relationship with the flowers, Walker underscores how
experiencing the viciousness of the adult world signals the end of childhood. Myop
begins her day as a carefree young girl, playing out in the woods and gathering flowers.
However, once she realizes that the dead man she encounters had been lynched, she lays
down her flowers, signaling her transition from childhood to adulthood. The catalyst for
Myop’s transformation is neither positive nor natural. She is unsuspectingly thrust into
the realities of a world filled with hate, and it is this experience that robs her of her
childhood. Walker criticizes the vices of the adult world, exposing how the actions of
adults who should know better and act more justly have permanent and painful effects on
the next generation. Perhaps the lesson of Myop’s horrifying walk into adulthood, and
Ruby Bridge’s painful path through prejudice, serve to remind adults to consider the
legacy they wish to leave behind.

Now, for the Conclusion Kiss of Death…
•

The "3 a.m. Red Bull" Conclusion: This conclusion just restates the thesis and is usually painfully
short. It does not push the ideas forward. People write this kind of conclusion when they can't think of
anything else to say. Example: In conclusion, Myop was, as we have seen through the symbol of the
flowers, forced to grow up too quickly. She was innocent, but then grew up.

•

The "Delayed Verdict" Conclusion: Sometimes writers will state the thesis for the very first time in
the conclusion, usually because their main idea surfaces through the process of writing. You might be
tempted to use this strategy, thinking it would be more dramatic to keep the reader in the dark until the
end and then "wow" him with your main idea, as in a Sherlock Holmes mystery. The reader, however,
does not expect a mystery, but an analytical discussion of your topic in an academic style, with the main
argument (thesis) stated up front. Plus, this conclusion signals that the writer didn’t really think through
the argument beyond an initial rough draft. Example: …All of the aforementioned reasons show why
experiencing cruelty leads to a loss of innocence.

•

The "Sparkly Sunshine and Unicorns" Conclusion: This kind of conclusion usually draws on
emotion to make its appeal, but while this emotion and even sentimentality may be very heartfelt, it is
usually out of character with the rest of an analytical paper. A more sophisticated commentary, rather
than emotional praise, would be a more fitting tribute to the topic. Example: Ruby Bridges, like Myop in
“The Flowers,” was a shining beacon of light for others, who was forced to endure the shackles of
prejudice. Her example of strength and tolerance was a torch that lit the way for others, and should be
followed by adults and children alike. Ruby Bridges was truly an American hero.

•

The "Grab Bag" Conclusion: This kind of conclusion includes extra information that the writer found
or thought of, but couldn't integrate into the main paper. You may find it hard to leave out details that
you discovered after hours of research and thought, but adding random facts and bits of evidence at the
end of an otherwise-well-organized essay can just create confusion. Example: Many children have
unfortunately had to grow up too quickly, like Ruby Bridges and Myop. Other examples include the
members of the Little Rock Nine, the Lost Boys of Sudan, and the victims of child slavery and child
labor. Unfortunately, innocence is lost all too often to the cruelty of adults.
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Analytical Essay Organizer
The HELP sheets on the previous pages provide a good “zoom in”
view of the various parts of the essay. Now let’s zoom out and put all
the pieces together. Below is an essay skeleton that will help you get
the bones of your paper. You can flesh it out once you sit down to write.
Hook:

Thesis Statement:

Topic Sentence for Body Paragraph #1:

Evidence #1
Evidence #2
Evidence #3

Topic Sentence for Body Paragraph #2:

Evidence #1
Evidence #2
Evidence #3

Kicker:
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Topic Sentence

Academic Paragraph Organizer
___________________________________________________________
___________________________________________________________

Set-Up
Context
Lead-in

___________________________________________________________
___________________________________________________________
___________________________________________________________

Evidence

___________________________________________________________
___________________________________________________________

Analysis

___________________________________________________________

Explain

___________________________________________________________

Explore

___________________________________________________________

Connect/ Transition

___________________________________________________________
___________________________________________________________

Set-Up
Context
Lead-in

Evidence

___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________

Analysis

___________________________________________________________

Explain

___________________________________________________________

Explore

___________________________________________________________

Connect/ Transition

___________________________________________________________
___________________________________________________________
___________________________________________________________

Conclusion
Tie back to the
topic sentence

___________________________________________________________
___________________________________________________________
___________________________________________________________
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How to Approach an Explication
EXPLICATE (v): from the Latin ex and plicare, literally meaning “to unfold.”
An explication is a close reading of a passage (or poem) in which the goal is to
explain how an author uses language to create meaning.

Step 1: Read the passage, and think about the pieces that make it powerful:

I. Read it: What’s happening? What comes to mind? Make
connections to other parts of the text. How does this fit in?
III. Read it again: Circle “power words” and key phrases. Jot
down the denotation and connotation of circled words, and
tease out any archetypes or allusions.

II. Read it again: Sketch the passage. What central images
are present in the passage?
IV. Identify the literary elements in the passage. How do
they help to highlight the overall meaning of the passage?

Step 2: Review the structure of an explication paragraph:
Topic Sentence: Through the use of [literary device 1] and [literary device 2], author illustrates
that [focus on character development, not universal theme].
•

In this passage…summarize the passage in your own words; 1 sentence

•

SEA…Set-up your evidence. Explore “baby quotes,” and explain how they support your
topic sentence. This is the bulk of your paragraph; 5-7 sentences. Order matters!

Concluding Sentence: Taken together, the author’s use of [literary device 1] and [literary device
2] highlights [connect back to your topic sentence and consider larger implications].

Step 3: Write! Here’s an example to get you started:
Through the archetypes of the window and the color white, and Holden’s internal conflict as depicted by his interactions with the
snowball, J.D. Salinger reveals that Holden is struggling to preserve his innocent worldview while facing the messiness and
complexity of the outside world. In this passage, Holden contemplates whether or not he should throw a snowball at a nearby car
and fire hydrant that are blanketed in untouched snow. Initially, with his snowball in hand, Holden looks out of his dorm room
“window” at the “nice and white” picturesque scene (36). The “window” is more than just a way for Holden to see outside of his
bedroom; it is actually an archetype signifying Holden’s view of the world. Therefore, by looking out this window, and only
choosing to focus on the color white, an archetype of purity, innocence, and perfection, Holden reveals his desire to keep his
worldview clean and unscathed. He does not want to destroy the “nice and white” perfection of the hydrant and car by throwing
the snowball. Moreover, Holden’s treatment of the snowball itself reveals his internal conflict, showing his struggle to accept the
inevitable changes in the world around him. Out of frustration, and not knowing what else to do, he paces around his room,
“packing [the snowball] harder” with his “bare hands” (36). When he finally decides to “close the window,” and instead, stay in
his dorm, he is not only shutting out the outside world, but also resigning himself to watching the snowball melt inside his warm
room. He cannot preserve both spaces. But, by “walk[ing] around the room” and packing the snow even harder, he exposes his
unwillingness to accept the fact that snow will eventually melt, just as his pristine and uncomplicated view of the world will
eventually disappear. Taken together, the archetypes of the window and the color white, along with Holden’s internal conflict,
highlight Holden’s frustration over clinging to something that will inevitably fade away.
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Self-Editing Checklist for Analytical Essays
INTRODUCTION
❏ What is the hook in the introduction? Does it establish common ground with the reader? Circle
which type of hook you have used: anecdote, current event, historical event, startling statistic,
extended metaphor, or short, provocative quotation.
❏ Do you have at least three sentences of introductory material before you transition into the
novel? If not, revisit your hook. Can you logically add on to it to provide more detail? If you
can’t, it is possible that your hook isn’t strong enough to hang your whole introduction on. You
may need to pick a different hook.
❏ When you explain and relate (the couple of sentences after the hook), do you provide a clear
explanation of the universal subject / human issue that the hook displays (i.e., the one you’ll
take on in the thesis statement)?
❏ In the sentence that moves from the introductory material (hook, explain, relate) into the text,
do you use a transition phrase (e.g., similarly, just as, so too, in the same way; check the Primer
p. 16 for more options)?
❏ Read the sentence in which you introduce the text. Double-check that you spelled the title of
the text and the author’s name correctly.
❏ Make sure that the title of the text is italicized if it’s a novel or play, or in “quotes” if it’s a short
story or poem.
THESIS STATEMENT
❏ What is the path in this thesis? Is it specific, focused, and clearly aligned to the prompt? Does it
preview the topic sentences of your body paragraphs?
❏ Does your argument (everything after “that”) clearly take a stand? Could someone disagree with the
statement (i.e., is it controversial)?
❏ Does your theme (everything after “that”) clearly present a universal argument about a human issue
or life lesson that we can understand through this text and in others? In other words, does it move
beyond a character’s experience to discuss something most people could experience?
TOPIC SENTENCES
❏ Find the topic sentence. Is it one sentence at the very start of each body paragraph?
❏ How does the topic sentence support the thesis statement? Remember that the topic sentence should
be a more narrowed-down version of the thesis (usually by “zooming in” on the argument and
making it specifically about this text and these characters). Do each of your topic sentences have
both parts of the thesis: a path and a narrowed-down argument?
❏ Do the topic sentences in your subsequent paragraphs start with a transition word or phrase?
BODY PARAGRAPHS
❏ What is the body paragraph actually about? Does it stick to the topic introduced by the topic
sentence? Is there anything in the paragraph that strays from this topic?
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❏ Does each piece of evidence have a proper set-up?
❏ Do you smoothly transition from the previous sentence to the set-up of your evidence by using an
actual transition word or phrase?
❏ Do you introduce the quote by concisely providing context (one sentence that specifies where is this
quote in the plot)?
❏ Does the set-up smoothly integrate the quote into your own words? Do you avoid the “Quote
Bomb”?
❏ Does the paragraph have at least three pieces of meaty evidence?
❏ Is the evidence properly quoted and cited?
❏ Does the evidence give the reader important information that goes beyond the obvious – it shows
rather than tells? Is the evidence of high enough quality that it provides opportunities for analysis –
explanation of emotions, descriptions, symbolism, imagery, contrast, etc.? OR, is the evidence
simply plot summary, or a restatement of your argument in the author’s words?
❏ Does the evidence within each paragraph logically build on each other?
❏ Does each piece of evidence have at least three lines of analysis?
❏ Does the analysis explain how your evidence supports your topic sentence, and ultimately, how it
ties back to the topic sentence?
❏ Does the analysis explore how language leads to meaning? Does it delve into key words or phrases,
and uncover literary devices in connection to your argument?
❏ Do you connect one piece of evidence to the next using transition words?
❏ Does your paragraph end with a concluding sentence? If not, at the end of your body paragraph,
add a concluding line that ties back to your topic sentence, and ultimately, to your thesis statement.
CONCLUSION
❏ Does the first sentence of your conclusion restate your thesis in fresh words? Does it remind the
reader what your argument is about?
❏ Do you re-cap your main points (topic sentences!) in fresh words in a sentence or two?
❏ Double-check to make sure you didn’t introduce any new material in the conclusion. This is not the
place for new revelations or different arguments!
❏ After you review the main points of the essay, do you expand and connect to the broader
implications of your argument? This should look like the “explain and relate” of your intro
paragraph, only backwards.
❏ In the sentence that moves from the review material into the broader implications, do you use a
transition phrase (e.g., similarly, just as, so too, in the same way…)?
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❏ If possible, do you end with a kicker that ties back to the hook, leaving the reader with an insightful
last line to ponder? Does your kicker bookend your paper?
GRAMMAR & MECHANICS
❏ Remember, we write about literature in the present tense. Scan your paper and correct any use of
the past tense in discussing your text.
❏ Double-check all of your apostrophes. Double-check that you didn’t mix up plural and
possessive. Plural words just take an “s” at the end, without an apostrophe (flowers), whereas
possessive words that show ownership take an apostrophe-s (Myop’s flowers). Words that already
end in “s” take an apostrophe after the “s” (the flowers’ significance).
❏ Take another look at your pronouns (he, she, it, they, his, him, her, their…). Make sure that they
match the nouns that they stand for. Any time you use they or their, double-check that you actually
are referring back to a plural subject. Otherwise, the pronoun needs to be singular and genderspecific. INCORRECT Example: What should we do if our partner didn’t do their share of the
work? CORRECT Example: What should we do if our partner didn’t do her (or his) share of the
work?
❏ Make sure you wrote in the third person. In formal writing, it is inappropriate to use the second
person (you or yours) or the first person (I, me, my, we, our). Scan your paper for examples of the
first and second person, and change these to the third person.
❏ Check to make sure you used the correct word if you have any of these: accept/except, affect/effect,
imply/infer, than/then, its/it’s, lose/loose, who’s/whose, their/there/they’re, to/two/too,
we’re/were/where.
❏ Do you use strong verbs instead of overused ones like “shows” and “says” (see p. 15 for ideas)?
❏ Give your paper one final proofread to get rid of any contractions. If you don’t change them, I
won’t give you full credit. That’d be bad.
FORMATTING
❏ The heading is correct and is located in the upper-left hand corner.
❏ The title is creative, centered, and not in bold, in quotes, or underlined.
❏ The essay is double-spaced throughout (using format → line spacing, not manually spacing it).
❏ Each paragraph is indented (“tab” or five spaces) on the first line, and there is no extra spacing in
the margins or between paragraphs.
❏ The essay is in 12 point, Times New Roman font throughout.
❏ The margins are exactly 1 inch all the way around.
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Guide for Editing in Business Partnerships
The best business partners are HONEST and provide DETAILED FEEDBACK.
Your job is to focus on the CORE of the paper – the central argument and body paragraphs.
THESIS
1. Highlight and label the thesis statement. Does it have an argument and path? Is the author’s name
spelled correctly? List anything that’s missing.
2. Goldilocks Test: Is the thesis clear? Does it answer the prompt? Is it arguable? Is it too obvious (i.e.,
friendship provides companionship)? Is it too broad? Is it powerful enough? What could be made
more clear or more controversial? Give your partner comments.
3. What is the path, or “through” statement in this thesis? Is it specific and focused? Could it be easily
divided into two or three body paragraphs? If so, how? Based on the path alone, predict what the first
and second body paragraphs will be about.
TOPIC SENTENCES
4. Highlight and label the topic sentences. Are they each one sentence long, and located at the very start of
the body paragraph?
5. Do the topic sentences tell the reader what the paragraph is about? In your own words, what do you
expect each paragraph will discuss based on the topic sentence?
6. What is the first body paragraph actually about? Does it stick to the topic introduced by the topic
sentence? Is there anything in the paragraph that strays from this topic? What about the subsequent
body paragraphs?
7. How do the topic sentences support the thesis statement? Remember that the topic sentence should be
a more narrowed-down version of the thesis (usually by “zooming in” on the argument and making it
specifically about this text and these characters). Does the author do this effectively?
BODY PARAGRAPH 1
8. Does each piece of evidence have a proper set-up? In other words, does the author introduce the quote
by concisely providing place and voice for the quote? Does the lead-in smoothly integrate the quote
into the author’s own words? Does the author avoid the “Quote Bomb”? Does the author avoid
providing too much plot summary (more than one sentence)?
9. Does the paragraph have at least three pieces of evidence? Is the evidence properly quoted and cited,
using MLA format? Does the evidence give the reader important information that goes beyond the
obvious – it shows rather than tells? Is the evidence of high enough quality that it provides
opportunities for analysis – through symbolism, imagery, contrast, figurative language, specific diction,
etc.? OR, is the evidence simply plot summary or a restatement of the argument in the author’s words?
10. Does the analysis explain how the evidence supports the thesis (or the function of the evidence in
proving the thesis), explore important elements of the quote, and connect to the topic sentence? When
necessary, does the author define or unpack key words to break down the quote and support deeper
analysis? Does the analysis “connect the dots” for the reader, without giving a laundry list of literary
devices and definitions?
11. Does the author tie back to the topic sentence / thesis with a concluding line?
BODY PARAGRAPH 2 (and 3…)
12. Does each piece of evidence have a proper set-up? In other words, does the author introduce the quote
by concisely providing place and voice for the quote? Does the lead-in smoothly integrate the quote
into the author’s own words? Does the author avoid the “Quote Bomb”? Does the author avoid
providing too much plot summary (more than one sentence)?
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13. Does the paragraph have at least three pieces of evidence? Is the evidence properly quoted and cited,
using MLA format? Does the evidence give the reader important information that goes beyond the
obvious – it shows rather than tells? Is the evidence of high enough quality that it provides
opportunities for analysis – through symbolism, imagery, contrast, figurative language, specific diction,
etc.? OR, is the evidence simply plot summary or a restatement of the argument in the author’s words?
14. Does the analysis explain how the evidence supports the thesis (or the function of the evidence in
proving the thesis), explore important elements of the quote, and connect to the topic sentence? When
necessary, does the author define or unpack key words to break down the quote and support deeper
analysis? Does the analysis “connect the dots” for the reader, without giving a laundry list of literary
devices and definitions?
15. If the author’s argument is a compare/contrast argument, does the second body paragraph refer back to
the first one, and constantly make connections and comparisons? If not, mark areas where such a
contrast would work.
16. Does the author tie back to the topic sentence / thesis with a concluding line?
FINAL SCRUB: GRAMMAR, MECHANICS, & FORMATTING CHECKLIST
❏ Remember, we write about literature in the present tense. Scan your partner’s paper and correct any use
of the past tense in discussing your text.
❏

Double-check all of the apostrophes. Double-check that your partner didn’t mix up plural and
possessive. Plural words just take an “s” at the end, without an apostrophe (flowers), whereas
possessive words that show ownership take an apostrophe-s (Myop’s flowers). Words that already end
in “s” take an apostrophe after the “s” (the flowers’ significance).

❏

Take another look at your partner’s pronouns (he, she, it, they, his, him, her, their…). Make sure that
they match the nouns that they stand for. Any time you use they or their, double-check that your partner
is actually are referring back to a plural subject. Otherwise, the pronoun needs to be singular and
gender-specific. INCORRECT Example: What should we do if our partner didn’t do their share of the
work? CORRECT Example: What should we do if our partner didn’t do her (or his) share of the work?

❏

Make sure your partner wrote in the third person. In formal writing, it is inappropriate to use the second
person (you or yours) or the first person (I, me, my, we, our). Scan your partner’s paper for examples of
the first and second person, and change these to the third person.

❏

Check to make sure your partner used the correct word if he or she has any of these: accept/except,
affect/effect, imply/infer, than/then, its/it’s, lose/loose, who’s/whose, their/there/they’re, to/two/too,
we’re/were/where.

❏

Does your partner use strong verbs instead of overused ones like “shows” and “says”? (Primer p. 15)

❏

Give your partner’s paper one final proofread to get rid of any contractions.

❏

The heading is correct and is located in the upper-left hand corner.

❏

The title is creative, centered, and not in bold, in quotes, or underlined.

❏

The essay is double-spaced throughout (using format → line spacing, not manually spacing it).

❏

Each paragraph is indented (“tab” or five spaces) on the first line, and there is no extra spacing in the
margins or between paragraphs.

❏

The essay is in 12 point, Times New Roman font throughout.

❏

The margins are exactly 1 inch all the way around.

FINAL COMMENTS
Overall, what three comments can you make that will help the writer with his/her paper? In general, what
stylistic, analytical, or mechanical elements need improvement? Write these comments on the actual essay.

Neebe/Picetti 36

Reading Response Rubric
6

A

A model response that is essentially flawless. In addition to writing a well-argued defense (see
the A- category), the straight-A essay also:
! Uses thought-provoking diction and varied syntax
! Exhibits a clear voice, which, even if colloquial, integrates enough elevated language and
varied syntax to lend sophistication
! Defends an original idea, or defends an established idea with enthusiasm and a new slant
! Is free of prevarication (“b.s.”) and verbosity (wordiness)

5.5

A-

! Sophisticated, spot-on, great details!
! Well-focused, articulate, consistently coherent
! Clear, insightful analysis of the given passage or question
! Effective use of text or evidence to support assertions and convey complex ideas
! Demonstrates the writer’s ability to read and interpret a text deeply and perceptively, and
write with a high degree of clarity and sophistication. Wow.

5

B

! Clearly explains what’s going on; solid grasp of the subject matter.
! May not demonstrate a full understanding or awareness of the topic (the complete picture),
but key details are present and analyzed.
! Enough discussion of text or evidence to support a reasonable assertion
! May have minor flaws, but does not contain any serious interpretation or stylistic errors.

4.5

C

! Explains basic elements of passage and/or question.
! Tends to scratch the surface of the topic (superficial) by being too general or simplistic
! Too short ! Often lacks enough details or supporting evidence. Write more!
! May contain a few mechanical errors, off-base interpretation, or a lack of organization,
which detract from the argument.

4

D

! Response doesn’t say enough to indicate understanding of the text/prompt.
! Often is way too short to make an argument or answer the question.
! Lacks evidence, details, or references to the text that would support analysis.
! Summarizes the text without actually conveying its message.
! May contain flaws that seriously confuse the reader: mechanical errors, off-base
interpretation, and/or lack of organization.

3.5

F

! Response indicates that the writer doesn’t understand the passage or question.
! Unacceptably short / brief; doesn’t answer the question.
! Observations are presented without clarity, organization, and/or textual support (details).
! Contains multiple flaws that seriously confuse the reader: distracting mechanical errors,
incorrect interpretation, and/or no organization.
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!

!
Introduction!
!

Thesis!
Statement!

Topic!Sentences!

Set9Up!

Evidence!
!

!

Analysis!

!
Conclusion!
!

Sentence!
Fluency!&!
Grace!of!Writing!

Grammar,!
Writing,!&!
Conventions*!

A!
Hook!is!authentic!and!
purposeful!in!providing!
context!for!the!theme.!!
Clearly!and!smoothly!
leads!reader!to!the!thesis,!
and!provokes!thought!
about!larger!issues!to!be!
addressed!in!paper.!!!
Thesis!statement!defends!
an!original!idea,!or!an!
established!idea!with!
enthusiasm!and!a!new!
slant.!Provides!a!concise!
path!for!the!paper.!

B! !
Draws!reader’s!attention!
and!provides!context,!but!
may!be!forced!or!trite.!!
Clearly!leads!reader!to!
the!thesis!statement!and!
states!larger!issues!to!be!
addressed!in!the!paper.!

Organize!¶!by!idea,!and!
include!both!the!
narrowed@down!path!and!
the!argument!in!fresh!
words.!

Organize!¶!by!
chronology,!and!include!
the!path!and!the!
argument.!!May!reuse!the!
same!language!from!the!
thesis!statement.!
Context!introduces!each!
quote.!Lead@in!integrates!
the!quote!into!your!own!
words.!

Organize!¶!by!example,!
but!do!not!connect!back!
to!the!argument.!

Context!is!too!long!or!too!
short.!!Quote!is!
awkwardly!or!abruptly!
integrated!and!may!not!
be!grammatically!correct.!

Context!is!unclear,!
irrelevant,!or!missing.!
Quote!is!not!integrated!
(quote!bomb!).!

Relevant!examples!that!
support!each!part!of!ts,!
but!may!be!too!“surface!
level.”!!May!be!a!
repetition!of!quotes!
discussed!in!class.!
Enough!discussion!of!
evidence!to!support!
reasonable!assertions.!!
However,!may!not!
demonstrate!a!full!
awareness!or!under@
standing!of!topic.!!

Redundant!examples!that!
tell/rather!than!show/the!
argument.!!!Examples!
may!be!too!long,!or!
include!too!much!plot.!!

Examples!unclear,!
irrelevant,!or!missing.!

Superficial.!!Tends!to!
scratch!the!surface!by!
being!too!general!or!
simplistic.!!Analysis!may!
be!redundant!or!simply!
repeat!the!argument!in!
new!words,!or!read!like!a!
“laundry!list”!of!ideas.!
Conclusion!is!stale!and!
generic.!!Author!revisits!
main!points,!but!does!not!
does!not!extend!to!the!
broader!implications.!!
Most!pieces!are!present,!
but!nothing!is!fresh.!

Summarizes!the!text!
without!actually!
conveying!its!message.!!
Observations!may!be!
presented!without!
textual!support.!

When!read!aloud,!many!
sentences!are!awkward!
or!are!difficult!to!under@
stand.!!!Writer!attempts!
to!include!transitions,!but!
they!are!too!forced.!!
Contains!some!inaccurate!
diction.!
Several!errors!that!
distract!the!reader!but!do!
not!detract!from!the!
argument!!

Many!sentences!are!
fragmented!or!run!on.!
Transitions!between!
ideas!are!missing.!
Simplistic!or!inaccurate!
word!choice.!!

Context!concisely!
provides!place!and!voice!
for!the!quote.!Lead@in!
smoothly!integrates!the!
quote!into!your!own!
words.!
High@quality,!relevant!
examples!that!build!on!
each!other,!and!contain!
important!literary!
devices.!!Examples!show!
rather!than!tell.!
Demonstrates!the!
writer’s!ability!to!read!
and!interpret!a!text!
deeply!and!perceptively,!
and!write!with!a!high!
degree!of!clarity!and!
sophistication.!!Insightful!!
Fluidly!and!clearly!
revisits!main!points,!and!
smoothly!leads!reader!to!
the!broader!implications!
of!the!paper!by!provoking!
thought!about!larger!
issues.!!Kicker!brings!
paper!“full!circle.”!!!!
Exhibits!a!clear!voice!
through!varied!syntax!
and!accurate!diction!
while!avoiding!
prevarication!(“bs”)!and!
verbosity!(wordiness).!!
Well@focused,!articulate,!
&!consistently!coherent.!
Practically!flawless!!

Thesis!statement!is!a!
solid!assertion!that!
makes!a!clear!argument!
and!includes!a!path!for!
the!paper.!

Conclusion!revisits!main!
points,!but!may!re@use!
language!from!earlier!in!
the!paper.!!Clearly!leads!
reader!to!the!broader!
implications!of!the!paper,!
but!kicker!seems!forced!
or!trite.!
Most!sentences!sound!
natural.!Writer!chooses!
words!accurately,!and!
transitions!smoothly!
between!ideas.!!May!
attempt!sentence!variety.!
A!few!errors!that!are!
minor!enough!that!they!
do!not!distract!the!
reader.!

C!
Provides!summary@level!
information!about!the!
novel!or!its!context,!
which!abruptly!moves!
the!reader!to!a!thesis.!
Lacks!further!thought!
about!larger!issues!to!be!
addressed!in!the!paper.!
Thesis!statement!is!
arguable,!but!a!bit!
obvious.!!It!may!be!a!
repetition!of!themes!
discussed!in!class.!!Path!is!
vague,!but!present.!

D/F!
Format!of!the!
introduction!is!not!
followed.!!Intro!fails!to!
provide!adequate!
information!that!would!
prepare!the!reader!for!
the!central!argument.!
Thesis!statement!is!
incomplete!and/or!
indicates!that!the!writer!
does!not!understand!the!
text!or!the!prompt.!!The!
argument!may!be!
unclear,!not!arguable,!or!
missing.!The!path!may!be!
unclear,!unsubstantiated!
by!the!text,!or!missing.!
Topic!sentences!are!
missing!or!unclear.!

Format!of!the!conclusion!
is!not!followed!or!is!
missing!entirely.!

Contains!multiple!flaws!
that!seriously!confuse!the!
reader.!

!
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SURVIVAL GUIDE!

2

PAGE

ELICIT, ILLICIT

PRECEDE, PROCEED

WEATHER, WHETHER

EMIGRATE, IMMIGRATE

PRINCIPAL, PRINCIPLE

WE’RE, WERE, WHERE

Elicit is a verb meaning “bring out” or “call
forth.” Illicit is an adjective meaning “unlawful.”
Example: The crime elicited an outcry against
illicit drugs.
Emigrate means “to leave one place and move to
another.” Immigrate means “to move into a place
where one was not born.” Example: The Chus
emigrated from Korea; they immigrated to the
United States.

FARTHER, FURTHER

Farther refers to additional distance (How much
farther is it to the beach?), and further refers to
additional time, amount, or other abstract
matters (I don’t want to discuss this any further).

FEWER, LESS

Fewer refers to individual countable items, less to
general amounts. Example: Skim milk has fewer
calories than whole milk. We have less milk left
than I thought.

GOOD, WELL

Good is an adjective, and well is nearly always an
adverb. Example: Joey is a good dancer. He and
Phoebe dance well together. (Note: well is properly
used as an adjective only to refer to health.
Example: You look well. In contrast, “You look
good” means “Your appearance is pleasing.”)

IMPLY, INFER

Writers or speakers imply, meaning “suggest”:
Matt’s letter implies he’s having a good time. On
the other hand, readers or listeners infer, meaning
“conclude”: From Matt’s letter, I infer he’s having
fun.

ITS, IT’S

Its is the pronoun “it” in the possessive case. It’s
is a contraction for “it is.” Example: That plant
is losing its leaves. It’s likely to die if you don’t
water it.

LAY, LIE

Lay means “put” or “place” and takes a direct
object. Example: We could lay the tablecloth in
the sun (here, the tablecloth is the object of the
action). Its main forms are lay and laid. Lie
means “recline” or “be situated” and does not
take an object. Example: I lie awake at night.
The town lies east of the river. Its main forms are
lie, lay, and lain. Think -- Lay, Place versus Lie,
Recline.

LEAD, LED

Precede means “come before,” whereas proceed
means “move on.” Example: My name precedes
yours in the alphabet. OR, We were told to
proceed into the waiting room.
Principal is an adjective meaning “foremost” or
“major,” a noun meaning “chief official,” or in
finance, a noun meaning “capital sum.” Principle
is a noun only, meaning “rule” or “axiom.”
Example: Her principal reasons for confessing
were her principles of right and wrong.

SET, SIT

Set means “put” or “place” and takes a direct
object, as in: He sets the pitcher down. Sit means
“be seated” and does not take an object, as in:
She sits down to dinner.

THAN, THEN

Than is a conjunction used in comparisons; then is
an adverb indicating time. Example: Once the
students turned in their first essays, she then knew
her students were better writers than they
thought.

THAT, WHICH

That always introduces “essential clauses” (limits
to specific information), as in: Use the lettuce that
Brian bought (the clause limits “lettuce” to a
particular lettuce). In theory, which can introduce
both “essential” and “nonessential clauses”;
however, many writers reserve which for
“nonessential clauses” only. For example: The
leftover lettuce, which is in the refrigerator, would
make a good salad (the clause simply provides
more information about the lettuce we already
know of). Take note: essential (that) clauses are
not set off by commas; nonessential (which)
clauses are.

THAT, WHO, WHICH

Use that or which to refer to most animals and to
things (never people!). Use who to refer to people
and animals with names. Example: The animals
that escaped included zebras and hyenas. OR,
Dorothy is the girl who visits Oz. Her dog Toto,
who accompanies her, gives her strength.

THEIR, THERE, THEY’RE

Their is the possessive form of “they” (Ex: Give
them their money). There indicates place or
location (Ex: Watch out! There is a giant hole
behind you!). They’re is a contraction for “they
are” (Ex: I thought I made enough cookies, but
they’re going too fast).

Lead in verb form means “to guide or direct”;
however, in noun form, it is the dense metallic
element. Led is the past tense of the verb to lead.
Example: The doctor led a seminar on x-rays,
explaining the benefits of wearing a lead vest.

TO, TOO, TWO

LOSE, LOOSE

Both are acceptable, though toward is preferred.
Always use one or the other consistently.

Lose is a verb meaning “to misplace.” Loose is an
adjective meaning “unrestrained” or “not tight.”
Example: Did you lose your ring? It may have
fallen off, as it was too loose.

To is a preposition; Too is an adverb meaning
“also” or “excessively”; and two is a number.
Example: I too have been to Spain two times.

TOWARD, TOWARDS

The weather is the state of the atmosphere.
Whether introduces alternatives. Example: The
weather will determine whether or not we go to the
beach today.
We’re is the contraction for “we are.” Were is the
past tense form of the verb “to be.” Where refers
to location. Examples: We’re glad to help you
find where you are going. Did you bring a map, or
were you hoping to simply remember your way?

WHO, WHOM

Who is the subject of a sentence or clause,
whereas whom is the object of a verb or
preposition. Example: We know who will come to
the party. OR, We only know whom we invited.

WHO’S, WHOSE

Who’s is the contraction of “who is”: Who’s at the
door? Whose is the possessive form of “who”:
Whose book is this?

YOUR, YOU’RE

Your is the possessive form of you. You’re is the
contraction of “you are.” Example: Your dinner
is ready; after such a tough workout, you’re bound
to be hungry.

At a Glance...
VERB

The action word of the sentence, also called the
predicate: Ozzy quickly chased the yellow ball.

NOUN

Names a person, place, thing, animal, or abstract
idea: Ozzy quickly chased the yellow ball.

PRONOUN

Replaces a noun and has many types, like I, we,
his, this, which, and who: He quickly chased it.

ADJECTIVE

Describes, identifies, or quantifies a noun or
pronoun: Ozzy quickly chased the yellow ball.

ADVERB

Modifies a verb, adjective, or another adverb;
usually ends in -ly and answers questions like
how? when? where? how much?: Ozzy quickly
chased the yellow ball.

PREPOSITION

Indicates temporal, spacial, or logical relationship
between object (noun) and rest of sentence: Ozzy
quickly chased after the yellow ball.

CONJUNCTION

Links words, phrases, and clauses: Ozzy quickly
chased and caught the yellow ball.

INTERJECTION

An added word or phrase to convey emotion:
Wow, Ozzy runs faster than I remembered!

OBJECT

A noun or pronoun that receives the action of
another word: He set the pitcher down.

SUBJECT

What (or who) the sentence is about: Ozzy! (duh!)

POSSESSIVE FORM

The form of a noun or pronoun that indicates
ownership of something else (my/mine, your/
yours, his, her/hers, its, our/ours, their/theirs,
whose): Ozzy finally found his ball.

Neebe/Picetti 40
Spelling & Usage Survival Guide | From The Little, Brown Essential Handbook ( 2009)

Greek & Latin Roots: The 30-15-10 List
Did you know that the 20 most common prefixes are used in 97% of the words with prefixes? Here are the 30 most common prefixes, 15
most common roots, and 10 most common suffixes in the English language. Know them!

Prefix

Meaning

Example

a, ab, abs

away, from

absent, abstinence

ad, a, ac, af, ag, an, ar, at, as

to, toward

adhere, annex, accede, adapt

bi, bis

two

bicycle, biped, bisect

circum

around

circumference

com,con

together, with

combination, connect

de

opposite, from, away

detract, defer, demerit

dis,dif,di

apart, not

disperse, different

epi

upon, on top of

epicenter

equi

equal

equality, equitable

ex, e

out, from, forth

eject, exhale, exit

hyper

over, above

hyperactive, hypersensitive

hypo

under, beneath

hypodermic

in

in, into, not

inject, endure, incorrect

inter

between, among

intercede

mal, male

bad, ill

malpractice, malevolent

mis

wrong

mistake, misunderstand

mono

alone, single, one

monotone, monopoly

non

not

nonsense

ob

in front of, against

obvious

omni

everywhere, all

omnipresent

preter

past, beyond

preternatural

pro

forward

proceed, promote

re

again, back

recall, recede

retro

backward, behind, back

retroactive

se

apart

secede

sub

under

subway

super

greater, beyond

supernatural, superstition

trans

across, beyond

transcend, transcontinental

un, uni

one

unilateral, unity

un

not

unhappy, unethical
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Root

Meaning

Example

bas

low

basement

cap, capt

take, seize

capture, capable

cred

believe

credible

dict

speak

predict, dictionary

duc, duct

lead

induce, conduct

fac, fact

make, do

artifact, facsimile

graph

write

autograph, graphic

log

word, study of

dialog, biology

mort

die, death

mortal, mortician

scrib, script

write

transcribe, subscription

spec, spect

see

specimen, aspect

tact

touch

contact, tactile

ten

hold

tenacious, retentive

therm

heat

thermostat, thermometer

ver

true

verify

Suffix

Meaning

Example

-able, -ible

able to (adj.)

usable

-er, -or

one who does (n)

competitor

-fy

to make (v)

dignify

-ism

the practice of (n)

rationalism, Catholicism

-ist

one who is occupied with

feminist, environmentalist

-less

without, lacking (adj.)

meaningless

-logue, -log

a particular kind of speaking or

prologue, dialog

-ness

writing

aggressiveness

-ship

the quality of (n)

sportsmanship

-tude

the art or skill of (n),

rectitude

the state of (n)
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GROWTH MINDSET: Effective Effort for Success!
How much time is required
to do the job well? Do you
spend that time regularly?
	
  
	
  
Do	
  you	
  look	
  carefully	
  at	
  the	
  	
  
responses	
  to	
  your	
  work	
  so	
  	
   	
  
that	
  you	
  know	
  exactly	
  what	
  	
   	
  
to	
  fix	
  to	
  improve?	
   	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
   	
  
	
   	
  
	
   	
  
	
   	
  

	
  
	
  
	
  

	
  
	
  
	
  

	
  
	
  
	
  

Do	
  you	
  concentrate	
  on	
  one	
  
thing	
  at	
  a	
  time	
  and	
  avoid	
  
multi-‐tasking	
  by	
  turning	
  off	
  
your	
  phone,	
  facebook,	
  tv…?	
  

Time	
  
Feedback	
  

Focus	
  

Resources	
  

Strategies	
  
	
  
	
  
	
  
	
  
If	
  one	
  strategy	
   	
  
isn’t	
  working,	
  do	
   	
  
you	
  try	
  different	
   	
  
ones	
  until	
  you	
  find	
  
something	
  that	
  works?	
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Commitment	
  

	
  
	
  
	
  
	
  
	
  

	
  
	
  
	
  
	
  
	
  

	
  	
  Do	
  you	
  know	
  	
  
where	
  to	
  go	
  or	
  
who	
  to	
  ask	
  for	
  	
  
help	
  when	
  you	
  
are	
  stuck?	
  

Are	
  you	
  determined	
  to	
  finish	
  and	
  
do	
  your	
  very	
  best	
  no	
  matter	
  what?	
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(RE)SOURCES CITED
The information in this ENGLISH PRIMER is a compilation of some of my best resources. I have taken
bits and pieces from past professors, handbooks, manuals, favorite websites, and friends to create a
student-friendly, quick-to-access primer. So, let’s give credit where credit is due, and provide another list
of great resources for you...

ONLINE:
♣ The

Purdue Owl: http://owl.english.purdue.edu The Online Writing Lab courtesy of Purdue
University. Check here for great MLA formatting guides, info on grammar, spelling, and specific
types of writing (for business, engineering, medicine, etc.).
♣ UNC

Writing Labs: http://www.unc.edu/depts/wcweb The University of North Carolina
Writing Center has a wonderful assortment of high-quality help for writing, revising, and proofreading.
Check here for more details to the help sheets I listed in the drafting section of the Primer.
♣ Hyper

Grammar: http://www.arts.uottawa.ca/writcent/hypergrammar Canada’s own University
of Ottawa has an awesome online grammar guide called “hyper grammar” -- look here for clickable
explanations of parts of speech, punctuation, spelling, and more.
♣ Easy

Bib: http//www.easybib.com This is a total time saver of a website -- simply type in the
information it asks you for about your sources, and BAM! A works cited, bibliography, or annotated
bibliography is perfectly formatted and waiting for you.
♣ Info

Write: http//infotrac.thomsonlearning.com/infowrite/modes.html Brought to you by the
good people at Gale (part of Cengage Learning), this site breaks down the different modes of
exposition (listed in “types of writing”) and walks you step-by-step through each mode.
♣ Lit

Gloss: http//bcs.bedfordstmartins.com/litgloss This is the mother ship of all lit-term websites.
From the same company that publishes the Bedford Glossary of Literary Terms texts.

PRINT:
♦ The

Little, Brown Essential Handbook, 8th Ed. (Aaron 2014) Incredible, tiny, and easy to use
guide to grammar and usage.
♦Voice

Lessons (Dean 2000) A brief little book on understanding diction, detail, imagery, syntax,
and tone. In other words, it’s a run-down of elements that create (and reveal) an author’s voice.
♦Deeper

Reading (Gallagher 2004) Great resources for critical reading. This is where the “30-1510 list” for Greek and Latin Roots came from.
♦They

Say, I Say: The Moves That Matter in Academic Writing (Graff & Birkenstein 2009)
A fabulous little primer with concrete strategies for understanding and joining an academic
conversation.
♦ The

Bedford Glossary of Critical and Literary Terms, 3rd Ed. (Murfin & Ray 2009) Like a
dictionary of literary devices, complete with definitions and examples.
♦ MLA

Handbook for Writers of Research Papers, 7th Ed. (Modern Language Association
2009) While much of this information is online, I strongly suggest having this handbook at your side
for any formatting questions.
♦The

Elements of Style, 4th Ed. (Strunk & White 1999) A 100-page dynamo; required in many
University writing programs, and necessary for any serious writer.
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